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Abstract

This article reports on an exploratory study of the process for the shared rubric creation
in information literacy assessment at the university-level for accreditation purposes. This
process can be used as an avenue for librarians to provide leadership and engage faculty in
critical campus-wide assessment initiatives. Findings support previous research that showed
faculty members perceive room for growth in students’ information literacy competency.
Furthermore, findings show faculty members see a connection between information literacy and
critical thinking, another core competency. This link can be leveraged for more effective
integration of information literacy into curriculum (and instruction) and for more efficient
assessment of both competencies through overlaps in assessment rubrics. Librarians can be
visible leaders in assessment on campus by addressing faculty concerns and providing
resources and services to assist faculty, as well as campus administration, in teaching and
assessing information literacy.

Introduction

As information literacy learning and assessment become more important to many
universities’ missions and accreditation processes, librarians are presented with significant
leadership and collaboration opportunities. While the call for librarian collaboration with other
faculty in the realm of information literacy is nothing new," there has been less emphasis on the
role that librarians can play in shaping changes to include information literacy in the heart of the
curriculum.? When librarians are recognized as leaders and experts in information Iiteracy3 by
university faculty and administration, they are able to facilitate more information literacy learning
for students and provide support for faculty in the disciplines outside of library and information
science (LIS). This can, in turn, provide better data for administrators for accreditation and
curriculum development purposes. While increasing the library’s leadership role in campus-wide
initiatives is acknowledged to be a difficult goal, it can have significant positive impacts for the
wider campus community. However, to fully accomplish these goals, it is necessary to
understand faculty perspectives of information literacy.

Information literacy is well-regarded as an essential competency for undergraduate
students and is often incorporated into general education coursework® as a way to address
accreditation requirements. While there are many ways of defining information literacy,’ the
definition from the Information Literacy Competency Standards for Higher Education by the
Association of College and Research Libraries (ACRL) is most relevant for the purposes of this
study. ACRL defines information literacy as the “ability to locate, access, evaluate, and use
effectively the needed information.”® The ACRL definition is also used by the Association of



American Colleges & Universities (AAC&U) in its Information Literacy VALUE Rubric almost
verbatim” and the VALUE Rubric is used by many universities.

With accreditation bodies such as Western Association of Schools and Colleges
(WASC) including information literacy as one of the core competencies that university curricula
must address,? information literacy is gaining a surge of interest outside of the LIS field where it
has been studied most extensively.? The accreditation requirement is an opportunity for libraries
to lead due to the expertise librarians have in information literacy. This can take the form of
leading assessment initiatives, providing train-the-trainer models for faculty on how to
incorporate information literacy into their classes, and assuming advocacy and educational roles
as necessitated by local campus needs.™

In contrast with the more recent emphasis on information literacy as a core competency,
critical thinking has long been considered by most faculty and accrediting bodies as an essential
competency for students to become lifelong learners." However, the literature contains a
variety of definitions for critical thinking that represent some consensus and some distinctions.™
For example, critical thinking can be defined as a “habit of mind” in which an individual explores
all available information before coming to a conclusion or as the ability to reflect and reason
based on evidence before concluding a course of action or belief."> Regardless of the variations,
critical thinking and information literacy can be seen as supporting competencies with
substantial overlap,™ providing another leadership avenue for librarian collaboration with faculty
in teaching and assessment activities.

It is exciting that there has been a growing interest in information literacy learning and
assessment, and an acknowledgement of information literacy’s links to critical thinking.
However, there is still a need for a deeper understanding of faculty perspectives—as opposed
to librarian perspectives—on information literacy teaching, learning, and assessment. A better
understanding of faculty perspectives and practices may provide new insights on how librarians
can lead the integration of information literacy and critical thinking into the curriculum and
instruction across university disciplines.

Local Context

At the authors’ institution, a combination of general education requirements ensures that
students encounter information literacy instruction at different points in their college education.
All freshmen take a required, 2-unit quarter-length course that is focused solely on information
literacy. The freshmen-level course is taught by librarians, who have faculty rank, in a mix of
hybrid and online formats. Students must also complete upper-division courses that satisfy the
University’s advanced information literacy learning requirements. These upper division courses
are taught by faculty from a variety of disciplines. This combination of required courses provides
a strong starting point for information literacy teaching and assessment, but these activities are
not yet embedded throughout university curriculum.

The Office of Faculty Development at the authors’ university runs a Faculty Learning
Communities program that brings together faculty from across campus to tackle a variety of
scholarly and pedagogical issues.' The membership of each faculty learning community (FLC)
is designed to represent a variety of disciplines in order to incorporate diverse perspectives.
During the 2014-2015 academic year, a librarian-led faculty learning community investigated
faculty perceptions of information literacy learning and assessment on campus. The FLC was
charged with creating an information literacy assessment rubric (hereafter referred to as “the



rubric”). The members felt that soliciting faculty perspectives, input, and feedback on information
literacy teaching and assessment was an essential part of the rubric development process.

This article describes research on faculty perspectives and their information literacy
practices in the areas of teaching and assessment. Findings from this study guided the
development and refinement of an information literacy assessment rubric that will be used
campus-wide. Furthermore, the study’s process can be adapted and used by librarians on other
campuses who want to take leadership roles in the area of information literacy implementation
and assessment.

Methodology

This exploratory study used mixed methods for data collection to understand faculty
practices and perspectives on information literacy teaching and assessment. The authors
solicited faculty input through participation in a survey, an information-literacy focused
discussion at a campus-sponsored learning outcomes assessment symposium, and a focus
group session. This research received Institutional Review Board approval from the authors’
university.

Survey

As the first step in the study, the authors designed a survey to capture faculty members’
perceptions of information literacy and their approaches to teaching and assessing information
literacy (please see Appendix for survey questions and design). The ACRL definition of
information literacy was provided as a starting point for examining information literacy with
faculty. The survey questions were modeled on questions used in previous studies examining
faculty perceptions of information Iiteracy.16 The survey collected quantitative and qualitative
data via questions on faculty perspectives of:

e definitions of information literacy

e students’ information literacy skills

e Information literacy skills and knowledge that are most important for students to master
by graduation

e faculty practices of information literacy integration

e resources/support structures that would be most useful for increasing the integration of
information literacy instruction and assessment into courses across the curriculum

Symposium Discussion

Following the survey data collection, the authors facilitated a discussion at a campus
symposium on student learning outcomes assessment. During the symposium discussion
session, the authors gathered an initial round of feedback on the draft rubric criteria.

Focus Group

As part of the survey, faculty members were asked if they were interested in participating in
a focus group session. Those interested were invited to a one-hour discussion session. During
this session, faculty members responded to the following prompts:



e What do you think are the minimum requirements for our students to be considered
information literate at the time they graduate?

e What do you see as the most effective ways to help students improve their information
literacy?

e What would you find most useful for supporting your learning more about information
literacy and incorporating it into your classes?

Data Analysis

The collected data was analyzed in an iterative process. This iterative process of
analyzing and incorporating feedback between different data collection steps allowed the
authors to use faculty suggestions to inform later data collection. Based on the analysis of the
responses to the survey questions, the authors drafted a rubric for information literacy
assessment, which included a revised definition of information literacy to elaborate more on
local needs. The authors solicited feedback on drafts of the rubric at the assessment
symposium and the focus group session. Data from qualitative sections of the survey, plus
transcription/notes from the focus group and symposium session were reviewed and common
themes from the data were uncovered."” Data from the quantitative sections of the survey were
analyzed to create descriptive statistics.

Results

Data collected from participating faculty members revealed their perspectives on
information literacy competencies, their information literacy teaching and assessment practices,
and their desired support structures. The following sections provide the summation of results
from all three data collection methods: survey, assessment symposium discussion, and focus
group session.

Study Participants

Forty faculty members completed the survey with representation from three of the four
campus colleges. The response rate was approximately 5%, the limitations of which are
discussed in the following section. Faculty from the College of Letters, Arts, and Social
Sciences, College of Science, College of Education and Allied Studies, and University Libraries
completed the survey. There were no respondents from the College of Business or the
University Wide Faculty. University Wide refers to those faculty who teach in the General
Studies Program and are not affiliated with another College at the University. The response rate
was highest from the faculty of Letters, Arts, and Social Sciences (10.5%), followed by
University Libraries (4.8%), Science (2.6%), and Education and Allied Studies (0.6%). The
response rate is based on faculty headcount that includes tenured/tenure-track and lecturers,
both full and part-time, from Fall 2014."®

Participants in the assessment symposium discussion were comprised of the attendees
to the third annual Spring Symposium on Assessment of Core Competencies.'® The campus-
sponsored symposium focused on the work of several faculty learning communities devoted to
the assessment of four core competencies: diversity and social justice, ethics, information



literacy, and written communication. Approximately thirty faculty members, the majority from the
authors’ university, attended the symposium and participated in the discussion on information
literacy assessment.

Participants in the focus group session represented various departments across
campus. Five faculty members from the Departments of Sociology, Philosophy, Theater and
Dance, Social Work, and Biological Sciences spent an hour responding to the focus group
prompts prepared for this study.

Faculty Perspectives on Desired Student Information Literacy Competencies

Faculty study participants noted many skills, habits, and knowledge that they believe
students should demonstrate by the time they graduate from the University. For undergraduate
students, the most commonly identified desired competences were the ability to:

find quality sources

critically evaluate information

know when and how to properly cite sources
interpret/analyze information

Other categories of desired competencies that emerged from analyzing all data collected
include the ability to: synthesize information, understand peer review, know where to find
needed information, differentiate between information source types, and pose good research
questions.

At the graduate level, faculty members expect students to demonstrate that they are
“experts in information literacy” and command more sophisticated understanding and skills
beyond the expectations of undergraduate students.

Faculty Perspectives on Student Information Literacy Competencies

In the survey, respondents were asked to rate their students’ abilities as related to each
of the five ACRL information literacy standards. These standards were worded in slightly
different language to reflect language familiar to faculty members and remove LIS jargon (ability
to: recognize appropriate information sources for assignment, search for and find appropriate
information sources, interpret and synthesize information, critically evaluate information, and
use sources appropriately). Faculty were also asked to rate their students’ ability to create
research questions. Figure 1 shows the distribution of the ratings (strong, somewhat strong,
somewhat poor, poor) for each competency. Students were rarely considered strong in any of
the information literacy competencies, although all six competencies had at least ten faculty
members who saw their students as somewhat strong. However, few faculty rated students’
interpreting and evaluating information competencies as a somewhat strong. In particular,
interpreting information was identified most frequently as a somewhat poor skill among
students. Combining the poor and somewhat poor ratings, students’ ability to evaluate
information was also perceived by faculty as a less developed student competency.
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FIGURE 1 Faculty rating of students’ information literacy abilities.

Information from the assessment symposium and focus group discussion sessions
echoed and provided deeper understanding of the results from the survey. Again, students’
ability to critically evaluate information was identified as a problem area with faculty members
expressing that students have difficulty recognizing the validity or trustworthiness of the
information sources they select. Students also struggle to differentiate between different source
types (for example, discerning the difference between a scholarly article and a news article or a
blog post) as well as understanding when a source is appropriate to use in an assignment.
Faculty members expressed concern about students knowing how and when to cite sources
and being able to understand and avoid plagiarism.

Status of Information Literacy Instruction

In addition to the courses designed to satisfy the information literacy requirements, there
are faculty members who choose to incorporate information literacy instruction and assessment
into their other courses. Seven percent of survey respondents indicated that they include a
course-level information literacy learning outcome even when such an outcome is not required
by the university. Some of these faculty members collaborate with librarians to incorporate
course-integrated instruction on information literacy. Faculty reported covering the topics of:
information ethics, including plagiarism and citation formats, and requiring students to use
research tools that will lead them to peer-reviewed scholarship in their field. The most common
forms of information literacy assignments used by faculty members were research projects,
annotated bibliographies, and literature reviews. Assignments and instructional practice were
discussed in depth at the assessment symposium and in the focus group. Faculty emphasized
the need to incorporate information literacy into their courses to make up for lack of student



competency. One faculty member detailed the issue in the focus group, “They have a hard time
with it, looking at the differences in the newspaper and peer reviewed article.” In response, this
faculty member has created information literacy-focused assignments in her class to bridge this
gap in student competency. Other faculty members similarly noted that they have to spend class
time discussing, finding, and analyzing information sources with their students because the
students do not have the level of information literacy skills that the faculty members expect.

Links between Information Literacy and Critical Thinking

Faculty study participants in all three data collection methods noted explicitly or implicitly
the links between information literacy and critical thinking. Several survey respondents included
language specific to critical thinking when asked for their definition of information literacy.
Faculty noted that information literacy is, “The ability to access, understand, filter, think critically
about and communicate information from the vast array of resources...,” in addition to, “...the
ability for an individual to identify appropriate resources for the activity/assignment in which they
are engaging, critically read and evaluate the resource, and use the information in the
resource...”

In response to a survey question on how their course student learning outcomes relate
to information literacy, one faculty member indicated that a learning outcome for their course
was not focused on information literacy alone, but instead connected information literacy skills
with critical thinking skills stating:

The ability to access and apply evidence-based practice information using information
literacy skills; At the end of this course, students will be able to use critical thinking to

understand and analyze basic [discipline] practice, with a commitment to provision of

best, evidence-based practice.

Another respondent discussed how one of their program-level learning outcomes did not
explicitly mention information literacy, but rather used the language of critical thinking to
describe information literacy skills acquisition: “Use critical thinking skills in the analysis and
synthesis of information, including in the application of evidence-based practice and theoretical
material.”

In the assessment symposium and focus group sessions, faculty expressed great
interest in the linkages between information literacy and critical thinking. They articulated a
number of overlaps and these overlaps made the idea of assessing both of these core
competencies more manageable.

Faculty Feedback on Information Literacy Assessment Rubric

One of the key steps to this study’s process was the feedback on and the iterative
development of the rubric criteria. While overall faculty feedback on the rubric was positive,
there were conceptual areas that faculty felt should be more heavily emphasized. During the
discussion at the assessment symposium, faculty members stressed the importance of students
not just knowing how to find information, but finding information that is appropriate for their need
or their assignment. Additionally, faculty members at the symposium discussion and the focus
group emphasized that students need to be able to differentiate between information types and



also consider validity, bias, and other issues of authority when selecting sources. This critical
feedback informed the development of the final version of the rubric.

Final Information Literacy Assessment Rubric

The final iteration of the rubric was created after incorporation of the last round of faculty
feedback at the focus group session. The rubric and its criteria will be used to assess
information literacy learning across the curriculum at the authors’ university. The final definition
of information literacy used in the rubric is: “Information literacy is the knowledge and skills
developed to find, evaluate, synthesize, and use information to communicate ideas clearly.” The
rubric criteria flow from this definition.

The final six rubric criteria are:

know where to find appropriate information

able to find appropriate information

critically evaluate information

interpret and synthesize information

communicate information with proper attribution
recognize social construction of information sources

2B

Faculty Suggestions for Information Literacy Teaching and Assessment Support

In addition to creating the rubric, the authors also sought to understand what support
opportunities faculty members would value for learning more about the teaching and
assessment of information literacy concepts. The survey asked respondents to rate how useful
they would find the following support options: workshops, online resources (links to standards,
research articles, etc.), Back to the Bay sessions (an annual campus-wide professional
development conference), and online discussion boards. Figure 2 shows the distribution of the
ratings (useful, somewhat useful, somewhat unuseful, unuseful) for each support option.
Respondents rated the online resources as the most helpful support option, closely followed by
workshops and sessions at Back to the Bay. The lowest rated option was providing online
discussion boards.
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FIGURE 2 Faculty preferences for information literacy teaching and assessment support

More detailed suggestions were received through additional comments on the survey, as
well as during the assessment symposium and the focus group sessions. These suggestions
included: librarian presentations in courses, videos teaching information literacy skills, “drop-in”
modules that faculty could rework to fit their own courses, updates on information literacy in the
library newsletter, opportunities to talk with other faculty teaching information literacy, sample
information literacy assignments, conference attendance, and assigned time to incorporate
information literacy instruction and assessment into courses.

Discussion

This study provides information that may be of use to librarians considering a leadership
role in university-wide information literacy instruction and assessment initiatives. The process
can be modified for local needs, and the results suggest ways of successfully soliciting faculty
feedback. While the response rate to the survey was low, the overall faculty response to the
developed rubric was positive. Furthermore, emphasizing the linkage between information
literacy and critical thinking for faculty, in terms of teaching and assessing, may serve as an
important wedge in opening the door to enhanced faculty awareness and buy-in for information
literacy instruction and assessment.

Suggestions for Increasing Faculty Engagement in Information Literacy Instruction and
Assessment



One of the challenges noted in the literature is increasing faculty buy-in for information
literacy teaching and assessment,?® which has been supported by this study. Levels of faculty
engagement in information literacy teaching and assessment can be inferred in multiple ways,
and one way is through survey response rate. Previous survey-based studies on information
literacy have also suffered from low response rates,?! which could be interpreted as a lack of
faculty interest in information literacy. As faculty members are busy, they may ignore surveys on
topics that are not of great interest to them. If faculty members are not interested in information
literacy or simply have not considered the topic, this needs to be addressed before attempting to
integrate information literacy into the curriculum. While challenging, this is a potential area for
library leadership through advocating for the importance and relevance of information literacy in
the entire university curriculum.

Faculty respondents who are already interested in information literacy, or at least
interested enough to complete a survey and participate in focus groups, can be valuable allies
in increasing interest in information literacy amongst their colleagues. Leveraging existing
relationships between individual faculty members and librarians to advocate the importance of
information literacy may be a way to increase interest. Using existing means of faculty
development, such as workshop series and online resources, may also be a way to increase
faculty engagement as noted by previous research.? In order to take advantage of these
opportunities, librarians need to increase leadership and advocacy activities to ensure that
information literacy is embedded and assessed across the curriculum as suggested by other
research studies.”

Increasing the Explicit Link Between Information Literacy and Critical Thinking

Another way of increasing faculty interest in information literacy may be to make more
explicit the link between information literacy and critical thinking. This link is not a new idea;
however, it has yet to be fully explored. ** Critical thinking has been a staple of education
literature for some time and faculty generally have a greater awareness of critical thinking
versus information literacy, even though the concepts have substantial overlap.? Leveraging
existing faculty awareness of the critical thinking competency may be an opportunity to more
deeply integrate information literacy competency into the curricula.”® As noted previously, faculty
study participants were intrigued and interested in using links between the two competencies in
teaching and assessment.

Previous research, especially by J. Weiner,?” has shown great overlap in the terms and
concepts between these two competencies that can be used to promote information literacy
across the curriculum. As many faculty members are already familiar with critical thinking and its
importance to higher education, they may be more receptive to information literacy if it is
positioned as an allied competency. This has the potential to simplify the creation of learning
activities and assessments by assessing both competencies through a single, well-designed
assignment, and thereby reducing faculty workload. While faculty participants in this study were
very positive about the rubric and its potential use, they appeared more excited when discussing
the possibility of overlapping assessments with critical thinking. This is an area that deserves
further study and work to evaluate the most effective ways of combining assessments of these
two core competencies.
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Maintaining Information Literacy as a Long-Term Priority

Many universities are now required to devote time and energy to the assessment of
information literacy since accreditation bodies, such as WASC and Middles States Commission
on Higher Education,? include information literacy as one of the core competencies that
students are expected to master by graduation. As institutions prepare accreditation self-study
reports, they will be looking for evidence of the teaching, learning, and assessment related to all
core competencies. If the university develops a deep repository of information literacy teaching
and assessment materials, along with providing support to faculty to integrate information
literacy, it will aid in the collection of assessment evidence. This is another area in which
librarians can provide leadership through their expertise in information literacy in both the
creation of materials and the training of faculty from other disciplines.

One way to maintain information literacy as a priority on campus for instruction-based
assessment may be to increase collaboration among librarians and other faculty members
through course-integrated instruction, co-development of information literacy assignments, and
shared assessment materials as noted by previous studies.? It is important to sustain interest
and energy surrounding core competency assessment even without the pressure of an
imminent visit from an accrediting team. Institutions will need to ensure that they integrate the
assessment of these competencies into their ongoing assessment protocols and work to sustain
the efforts put into motion prior to the most recent accreditation cycle.

Limitations and Future Research

While this study was successful in exploring faculty members’ perspectives on
information literacy and gaining a baseline on information literacy activities, there are limitations
that interferes with the generalizability of the results. The survey response rate was low and no
faculty members from the College of Business were represented in the survey, thus preventing
the generalizability of the results.*® Further studies are needed in order to allow for
generalizability. Other ways of soliciting feedback or ensuring completion of surveys are needed
to increase survey response rate. Comparison studies of other universities’ campus-wide
initiatives for assessment of information literacy would be useful in delineating best practices for
ensuring faculty buy-in of information literacy teaching and assessment and providing support
for faculty to implement them in the classroom. Future research could also compare results
internationally, which would greatly expand the generalizability of the results. Also, research on
interventions by librarians in the area of leadership surrounding information literacy initiatives
should be assessed to inform best practices.

Conclusion

Information literacy learning and assessment are critical to supportive student learning
experiences across the curriculum, and they provide a unique opportunity for library leadership.
The accreditation demands provide a structure and rationale to include and develop faculty
expertise. As such, it is crucial to understand faculty perceptions of information literacy and the
status of campus information literacy instruction in order to plan an effective way forward in
terms of information literacy teaching, learning, and assessment. Building and revising an
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information literacy assessment rubric based on faculty feedback from diverse academic
disciplines is an important step towards engaging faculty and developing a sense of efficacy.
Linking information literacy competency to critical thinking competency may further enhance
faculty interest in and attention to the crucial role of information literacy in higher education.
Providing opportunities for faculty to co-present and co-teach with library experts strengthens
their professional knowledge and builds the institutional capacity to serve students.

While this study’s results have limitations in generalizability, they do suggest a process
that can be adapted to local needs to assess the present state of information literacy instruction
and assessment on campus. Furthermore, results from the discussions with faculty members
can provide ideas for librarian-led information literacy initiatives to increase information literacy
activities on a campus-wide level. The results support the previous research that has
highlighted the link between information literacy and critical thinking, the untapped potential for
increased librarian-faculty collaboration, and the need to find ways to increase student
information literacy learning that can be assessed and are sustainable.

Increasing information literacy instruction and assessment benefits students, faculty, and
administration; students will be better prepared for lifelong learning, faculty will be able to
integrate core competencies in their courses, and university administration will be able to
document student achievement for accreditation reviews. Librarians can use their expertise to
become and remain leaders on campus in the area of information literacy, which provides yet
another way to visibly demonstrate the importance and value of librarians in campus-wide
curriculum initiatives.
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Appendix: Survey Questions and Design

Survey on Information Literacy Instrument

What is your discipline area? *

Arts

Business
Education
Humanities
Science

Social Science

OCther:

What is your college affiliation? *

College of Business

College of Education and Allied Studies
College of Letters, Arts, and Social Sciences
College of Science

University Libraries

|

How many years have you taught as a faculty member? *
Please round partial years to the nearest whole year. (ex. 5.75 years = 6 years)

0-5; 6-10; 11-15; 16-20; 21-25; 26-30; 30+

Students and Information Literacy

One standard definition of information literacy is the "ability to locate, access, evaluate and use
information effectively and within legal and ethical guidelines." Based on this definition, please rate your
students' ability to:

Strong Somewhat strong Somewhat poor Poor

Create an

appropriate

research question O O D O
or topic for an

assignment

Recognize

appropriate

information

sources for an

assignment

Search for and

find appropriate i

information ~ ~ o o
sources

Interpret and

synthesize

information

Critically evaluate . = =
information - e = v
Use sources

appropriately
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What skills, knowledge, etc. should undergraduate students demonstrate in
regards to information literacy by the time they graduate from CSUEB?

[open response box]

What skills, knowledge, etc. should graduate students demonstrate in regards to
information literacy by the time they graduate from CSUEB?

[open response box]

Do you teach/have you taught a B6 (Upper Division Science) or D4 (Upper
Division Social Sciences) designated course? *
B6 and D4 courses are designated to meet CSUEB's upper-division information literacy GE

requirement.
I_’
B6/D4 Courses I

Do you have/did you have a student learning
outcome related to information literacy for your
B6/D4 course? *

o

What was your student learning outcome that
included information literacy in your B6/D4

course(s)?

[open response box]
Do you incorporate information literacy into your B6/D4 courses? If so,
what types of assignments do/did you use to incorporate information
literacy into your course?

[open response box]

Do you incorporate information literacy into
other classes you teach, which are not B6 or

D4 courses?
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Non B6/D4 Courses I

Do you have/did you have a student learning
outcome related to information literacy in the
courses you teach? *

What is your information literacy student
learning outcome?
[open response box]

If you incorporate information literacy in your course(s),

what types of assignments do you/did you use to

incorporate information literacy into your courses?
[open response box]

Support for Faculty I

Are you aware of any programs, discussions, or
initiatives on information literacy taking place on
campus? If so, please describe.

[open response box]

In order to learn more about information literacy, what forms of support would be most useful for you?

Useful Somewhat Useful St Unuseful
Unuseful

Workshops O O @)

Online resources
(links to
standards,
research articles,
etc.)

Back to the Bay -
Sessions ~ -/ b
Online Discussion

Board
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4

Are there other forms of support that you would find
useful in learning more about information literacy? Please
explain.

[open response box]

In learning more about incorporating information literacy into your courses, what forms of support would
be most useful for you?

Somewhat

Useful Somewhat Useful
Unuseful

Unuseful

Sample

assignments - ~ e
Assignment

rubrics

Talking with other

faculty members

who have

incorporated @) : O
information

literacy into their

courses

Faculty Learning

Community

Assigned time for

curriculum

redesign

How do you define information literacy in the context
of your courses or discipline?
[open response box]

We need to have focus groups to hear more details about the thoughts and
needs on information literacy from faculty like you. If you are willing to
participate in a follow-up interview or a focus group, please enter your contact
information.

[open response box]

<SUBMIT>

Volume 31, number 1 Page 16




! Sharon A. Weiner, “Who Teaches Information Literacy Competencies: Report of a Study of Faculty,
College Teaching 62 (2014): 5-12.

>Ken Kempcke, “The Art of War for Librarians: Academic Culture, Curriculum Reform, and Wisdom from
Sun Tzu,” portal: Libraries and the Academy 2, no. 4 (2002): 529-551.Janice Steed Lewis, “The Academic
Library in Institutional Assessment: Seizing an Opportunity,” Library Leadership & Management 24, no. 2
(2010): 65-77.

® Susan Ariew, “How We Got Here: A Historical Look at the Academic Teaching Library and the Role of
the Teaching Librarian,” Communications in Information Literacy 8, no. 2 (2014): 208-224.

* Edward Freeman and Eileen Lynd-Balta, “Developing Information Literacy Skills Early in an
Undergraduate Curriculum,” College Teaching 58 (2010): 109-115. Thomas P. Mackey and Trudi E.
Jacobson, “Information Literacy: A Collaborative Endeavor,” College Teaching 53 (2005): 140-144.
Weiner, “Who Teaches Information Literacy.”

® ACRL, “Information Literacy Competency Standards for Higher Education,”
www.ala.org/acrl/standards/informationliteracycompetency. Accessed December 15, 2015. Christine
Bruce, The Seven Faces of Information Literacy (Adelaide: Auslib Press, 1997).

® ACRL, “Information Literacy Competency Standards.”

! AAC&U, “Information Literacy VALUE Rubric,” www.aacu.org/value/rubrics/information-literacy.
Accessed December 15, 2015.

8 WASC, 2013 Handbook of Accreditation Revised (2013). Accessed December 15, 2015.

° Bruce, Seven Faces. Clarence Maybee, “Undergraduate Perceptions of Information Use: the Basics for
Creating User-Centered Student Information Literacy Instruction,” Journal of Academic Librarianship 32
(2006): 79-85. Clarence Maybee et al., “Learning to Use Information: Informed Learning in the
Undergraduate Classroom,” Library and Information Science Research 35 (2013): 200-206. Megan
Oakleaf, “The Information Literacy Instruction Assessment Cycle: A Guide for Increasing Student
Learning and Improving Librarian Instructional Skills,” Journal of Documentation 65, no. 4 (2009): 539-
560.

"% Lewis, “The Academic Library.” Mackey and Jacobson, “Information Literacy: A Collaborative
Endeavor.”

" Mardi Mahaffy, “Encouraging Critical Thinking in Student Library Research: An Application of National
Standards,” College Teaching 54 (2006): 324-327. WASC, 2013 Handbook. John M. Weiner, “Is There a
Difference Between Critical Thinking and Information Literacy? A Systematic Review 2000-2009,” Journal
of Information Literacy 5, no. 2 (2011): 81-92.

12 Margaret Lloyd and Nan Bahr, “Thinking Critically about Critical Thinking in Higher Education,”
International Journal for the Scholarship of Teaching and Learning 4, no. 2 (2010): 1-16. Ken Petress,
“Critical Thinking: An Extended Definition,” Education 124, no. 3 (2004): 461-466.

13 AAC&U, “Critical Thinking VALUE Rubric,” (2013). www.aacu.org/value/rubrics/critical-thinking.
Accessed December 15, 2015. WASC, “Critical Thinking,” WASC Glossary.
wascsenior.org/lexicon/14#letter_c. Accessed December 15, 2015.

. Weiner, “Is There a Difference.”

>California State University, East Bay, “Office of Faculty Development and Faculty Center for Excellence
in Teaching,” (2015). http://www.csueastbay.edu/faculty/ofd/ Accessed December 15, 2015.

Volume 31, number 1 Page 17



'® Christina Blau, “Awareness and Perceptions of Information Literacy of Faculty Members in Universities
in the Dublin Area” (Master’s thesis, Dublin Business School, 2012). Jonathan Cope and Jesus E.
Sanabria, “Do We Speak the Same Language? A Study of Faculty Perceptions of Information Literacy,”
portal: Libraries and the Academy 14, no. 4 (2014): 475-501. Jacqui Weetman DaCosta, “Is There an
Information Literacy Gap to be Bridged? An Examination of Faculty Perceptions and Activities Related to
Information Literacy in the United States and England,” College and Research Libraries 71, no. 3 (2010):
203-222. Eleonora Dubicki, “Faculty Perceptions of Students’ Information Literacy Skills Competencies,”
Journal of Information Literacy 7, no. 2 (2013): 97-125. Laura Saunders, “Faculty Perspectives on
Information Literacy as a Student Learning Outcome,” Journal of Academic Librarianship 38, no. 4 (2012):
226-236. Keith Stanger, “Whose Hands Ply the Strands: Survey of Eastern Michigan University
Psychology Faculty Regarding Faculty and Librarian Roles in Nurturing Psychology Information Literacy,”
Behavioral & Social Sciences Librarian 31, no. 2 (2012): 112-127. Edda Tandi Lwoga, “Faculty
Perceptions and Practices in Health Sciences Information Literacy Instruction in Tanzania,” Library
Philosophy and Practice (2013). digitalcommons.unl.edu/libphilprac/1017. Accessed December 15, 2015.

' John W. Creswell, Research Design: Qualitative, Quantitative, and Mixed Methods Approaches. 3rd
ed. (Los Angeles: Sage Publications, 2008).

'® California State University, East Bay, “Headcount Enroliment by College and Degree Level,” (2014),
http://www20.csueastbay.edu/ir/files/pdf/fact-book/Fall.Headcount.Enrollment.1-3.pdf. Accessed
December 15, 2015.

California State University, East Bay, “2015 Spring Symposium on Assessment of Core Competencies,”
(2015), http://www?20.csueastbay.edu/about/institutional-effectiveness/educ-effectiveness/learn-
assess/assessmentatcsueb/symposia/. Accessed December 15, 2015.

%2 DaCosta, “Is There an Information Literacy Gap.” Claire McGuinness, “What Faculty Think: Exploring
the Barriers to Information Literacy Development in Undergraduate Education,” Journal of Academic
Librarianship 32, no. 6 (2006): 573-582.

2 Sophie Bury, “Faculty Attitudes, Perceptions and Experiences of Information Literacy: A Study Across
Multiple Disciplines at York University, Canada,” Journal of Information Literacy 5, no. 1 (2011): 45-64.
DaCosta, “Is There an Information Literacy Gap.” Weiner, “Who Teaches Information Literacy.”

*2 Bury, “Faculty Attitudes.”
8 DaCosta, “Is There an Information Literacy Gap.” McGuinness, “What Faculty Think.”

2% Stuart Boon, Bill Johnston, and Sheila Webber, “A Phenomenographic Study of English Faculty’s
Conceptions of Information Literacy,” Journal of Documentation 63 (2007): 204-228. Jacalyn E. Bryan,
“Critical Thinking, Information Literacy and Quality Enhancement Plans,” Reference Services Review 42,
no. 3 (2014): 388-402. Weiner, “Is There a Difference.”

. Weiner, “Is There a Difference.”

%% Boon, Johnston, and Webber, “A Phenomenographic Study.” Freeman and Lynd-Balta, “Developing
Information Literacy Skills.”

" J. Weiner, “Is There a Difference.”
8 Annmarie B. Singh, “A Report on Faculty Perceptions of Students’ Information Literacy Competencies

in Journalism and Mass Communication Programs: The ACEJMC Survey,” College & Research Libraries
66, (2005): 294-310. WASC, “2013 Handbook.”

Volume 31, number 1 Page 18



% Freeman and Lynd-Balta, “Developing Information Literacy Skills.” Singh, “A Report on Faculty
Perceptions.”

% Jacquelyn A. Burkell, “The Dilemma of Survey Nonresponse,” Library & Information Science Research
25 (2003): 239-263.

Volume 31, number 1 Page 19



